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Introduction 
 
This report will provide exemplification of candidates' work, together with tips and 
comments, for Paper 2 of the International GCSE Specification A in English 
Language. This was the second exceptional November series of the ‘A’ 
specification in IGCSE English Language 9-1 following the cancellation of the 
summer series in 2021.  
 
The specification consists of three components: Unit 1: Non-fiction and 
Transactional Writing - 60% (examination); Unit 2: Poetry and Prose Texts and 
Imaginative Writing - 40% (this examination) OR Unit 3: Poetry and Prose Texts and 
Imaginative Writing - 40% (non-examination assessment). Candidates may also be 
entered for the optional Spoken Language Endorsement (non-examination 
assessment).  
 
Unit 2 for Poetry and Prose Texts and Imaginative Writing is assessed through an 
examination lasting one hour and thirty minutes. The total number of marks 
available is 60. The reading and writing sections on this paper are loosely linked by 
the theme of the text from the Anthology which appears on the examination 
paper. 
 
This focus of this component is: 
 
Section A – Poetry and Prose Texts: study and analyse selections from a range of 
fictional poetry and prose texts. 
 
Candidates should study the poetry and prose provided in Part 2 of the Pearson 
Edexcel International GCSE English Anthology in preparation for responding to a 
given prose extract or poem in the examination.  
 
The specification identifies that candidates: 
 
‘should be able to read substantial pieces of writing (extended texts) that make 
significant demands on them in terms of content, structure and the quality of 
language. Throughout the qualification, candidates should develop the skills of 
inference and analysis.’ 
 
Candidates are advised to allocate 45 minutes to Section A, and there will be one 
essay question on a poetry or prose text from Part 2 of the Pearson Edexcel 
International GCSE English Anthology, which will be made available in a booklet 
in the examination if it is a longer extract or will be in the Question Paper in the 
case of a poem. 
 
Candidates will answer the question in this section and 30 marks are available. 
There are three bullet points to prompt the response and the third bullet always 
asks candidates to consider language and structure. 
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Section B – Imaginative Writing: explore and develop imaginative writing skills. 
 
Candidates are advised to allocate 45 minutes to Section B. There are three 
writing tasks, to some extent linked by theme to the reading prose extract or 
poem. Candidates pick one question to respond to and the response is worth 30 
marks. The format of the tasks remains the same for each series – Question 1 
follows the format ‘Write about a time when you, or someone you know…’, 
Question 2 follows the format ‘Write a story with the title…’ and Question 3 offers 
two images as a prompt for a response which is always ‘Write a story that begins…’ 
or ‘Write a story that ends…’. 
 
The Assessment Objectives for this paper are: 
 
Section A: Reading 
 
AO1: 

• read and understand a variety of texts, selecting and interpreting 
information, ideas and perspectives 

 
AO2: 

• understand and analyse how writers use linguistic and structural devices to 
achieve their effects. 

 
Section B: Writing  
 
AO4: 

• communicate effectively and imaginatively, adapting form, tone and 
register of writing for specific purposes and audiences 

 
AO5: 

• write clearly, using a range of vocabulary and sentence structures, with 
appropriate paragraphing and accurate spelling, grammar and punctuation. 
 

It was clear that candidates were all able to respond to the poem from the 
Anthology in the examination, and that most had studied it before. Some 
candidates had been taught the context of and background to the poem and the 
writer.  
 
Throughout the qualification, overall candidates had been prepared well and all 
had, at different levels, developed the skills required to answer the questions. 
 
It was also clear that candidates used what they had studied in their reading to 
feed into their imaginative writing, which inspired them. As the specification 
identifies, the main aims for our candidates in this paper are: 
 

• read critically and use knowledge gained from wide reading to inform and 
improve their own writing 

• write effectively and coherently using Standard English appropriately 
• use grammar correctly, punctuate and spell accurately 



5 

 

• acquire and apply a wide vocabulary alongside knowledge and understanding 
of grammatical terminology, and linguistic conventions for reading, writing 
and spoken language. 

 
Candidates had, pleasingly, been given the opportunity to practise their writing 
techniques and planning and proofreading skills. 
 
The responses of candidates had some positive features. Examiners were impressed 
by: 
 

• evidence that many candidates had understood the content of and ideas in 
the poem 

• the successful, integrated use of the bullet points within the question 
• coverage of the assessment objectives required for this paper 
• the range of vocabulary for AO5 
• writing that showed creative ideas and suitable tone, style and register for 

audience and purpose. 
 
Less successful responses: 
 

• demonstrated a lack of knowledge of the poem and/or lack of awareness of 
the ideas in the poem relevant to the question 

• failed to reference the question, with candidates simply writing something 
about the poem or writer very broadly 

• rigidly followed the bullet points in the question so that language and 
structure points were almost an ‘add-on’ at the end 

• had an insecure grasp of language and structure with a lack of 
understanding of how language and structure were used, feature-spotting or 
confusion of terms 

• had limited comment on language and structure and relied heavily on 
description of the poem or paraphrasing of it for Question 1 

• failed to support points using appropriate textual evidence or used over-long 
quotations 

• lacked organisation in their writing 
• lacked accurate spelling and secure control of punctuation and grammar. 

 
It was clear that candidates had been able to find at least some information about 
the idea of pride in the poem and could comment on language and structural 
features. Imaginative writing was often interesting, engaging and enthusiastic and 
had a clear sense of purpose and audience in the voice and ideas used.  
 
Question 1 
 
AO1 
 
The first two bullet points in the mark scheme relate to AO1 - read and understand 
a variety of texts, selecting and interpreting information, ideas and perspectives. 
The level of understanding of the text from the Anthology is assessed in the first 
bullet point, and the selection and interpretation of information, ideas and 
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perspectives in the text in the second bullet point. Some candidates followed pre-
prepared ideas, for example discussion of racism, using the poem more as a 
starting point to discuss issues with society. Examiners felt that the vast majority 
of candidates were able to make valid references and interpret the idea 
contained.  
 
At the very basic level candidates tended to comment very broadly on what was 
being said in the poem. They were able to show some understanding of the poem, 
but the understanding and focus was uneven (for example, some candidates at this 
level thought that the writer was proud of being wealthy as she had ‘oil wells’). 
There was often limited selection and interpretation of information and ideas. 
Lower end responses could not get beyond quotation plus general comment such as 
‘this shows she won’t be defeated’ for every stanza. 
 
Candidates at the Grade 4 borderline were at least able to identify some of the 
key ideas in the poem linked to pride, although at this borderline grade there was 
often an imbalance where the focus was on identifying basic/valid ideas and 
information from the poem that had some connection to pride (for example, the 
narrator being proud of ‘her looks’) rather than being appropriate, apt or 
persuasive for the higher levels. For example, candidates at this borderline grade 
often had not considered more than broad ideas. There was a lack of ‘drilling 
down’ into the poem to examine the more nuanced ideas that were considered by 
candidates achieving higher marks. 
 
Candidates at borderline Grade 7 were more direct in approach, as they were able 
to select the relevant ideas from the poem linked to pride in herself and her 
background in a detailed but succinct manner. Candidates at this borderline 
tended to cover the full poem and both the narrator’s pride in herself and her 
background and offered detailed points. At the higher levels examiners felt that 
that ‘It was good to see the personal response of candidates shining through’. 
Some interesting ideas were: 
 

• ‘A sense of admiration for the poet is strengthened as she rises despite all of 
this as she showcases her pride “I dance as…”’ 

• ‘Laughing at her oppressors and the absurdity of their low moral values’ 
• ‘‘I’ll rise’ to ‘I rise’ perhaps was A’s way of structurally breaking the bonds 

of her mapped out life to her newfound freedom’ 
• ‘Micro-aggressions have a devastating effect’ 
• ‘She turns her weaknesses into strength and mocks the people with all the 

flaws they saw in her’ 
• ‘She is not a person who seeks happiness in wealth but in freedom.’ 

 
AO2 
 
The third bullet point in the mark scheme relates to AO2 - understand and analyse 
how writers use linguistic and structural devices to achieve their effects. There 
needs to be understanding of the language and structure used in the text, and the 
level of skill is also a discriminator. Explain is a mid-level skill, comment a lower 
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level skill and explore/analyse higher-level skills, which gives candidates 
opportunities to achieve across the range.  
 
At the lowest levels candidates often made reference to language and structure as 
a brief add-on at the end of the answer. Candidates here often identified and 
named devices, but did not demonstrate the skill or understanding to discuss their 
use, and did not link these to the question. At this level responses were 
characterised by writing without any explanations – candidates here were good at 
finding both language and structure features, but not as confident at explaining 
them. The responses were much more at a descriptive level, with limited and 
underdeveloped evidence.  
 
Candidates at the Grade 4 borderline were at least commenting on both language 
and structure. At this borderline grade candidates were commenting on and 
explaining language and structure, with appropriate and relevant references.  
Candidates at Grade 4 borderline were able to pick out features in the poem, but 
often there was little developed explanation of the effect of these features. The 
majority at the borderline grade were able to comment clearly on, for example, 
direct address, rhetorical questions, repetition, simile and metaphor, short 
sentences. Some explanations at this borderline grade were non-specific and 
unrelated to the question: ‘The writer uses language and structure to engage the 
reader.’  
 
Candidates at the Grade 7 borderline were commenting on both language and 
structure consistently, confidently and succinctly. At this borderline grade 
candidates were exploring and analysing language and structure, with detailed and 
discriminating references. At the higher level candidates were able to explore less 
obvious features, such as the structural change in the final two stanzas and how 
the last two are longer to show she has overcome her oppressors, alongside the 
features of borderline Grade 4. The examples of language and structure used at 
this borderline grade were much more considered and selected than at borderline 
Grade 4, showing a perceptive understanding of the viewpoint of the writer and 
the effect of details selected on the readers, for example references to tone – 
challenging/mocking/sarcastic. Examiners’ comments included: 
 

• ‘Various ideas on ‘I rise’ – testimonial style, motivational mantra, chant like 
tone, self-proclamation, authoritative voice’ 

• ‘Not many used the title, but I liked “the positive uplifting tone of the title 
but then opens with a confrontational tone”. A good example of language 
and structure in one point without labouring it.’ 

 
Some interesting points included juxtaposition between her painful past and her 
euphoric present and the simile like dust/like air connected to being 
‘metaphorically lighter’. Similes/metaphors were at higher levels enhanced, for 
example ‘as well as similes she uses a metaphor “I am a black ocean” to show she 
is no longer just like a force of nature, she is one”’. 
 
The final bullet point in the mark scheme relates to selection and use of 
references from the text which has been studied for both AO1 and AO2. This is a 
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very useful discriminator in this question. As previously mentioned, candidates 
were sometimes unable to consider references that supported different ideas and 
information (rather than many references which illustrated the same point) where 
candidates perhaps missed key elements that would have demonstrated apt, 
persuasive selection of information and ideas.  
 
Example 1 
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Examiner Comments: 
 
This answer achieves a mark of 1 in Level 1.  
 
The response starts out by describing the idea of fear. This is not quite comment, 
it is more description, for example ‘she was scared of what people would say’. The 
quotation on the first page, ‘leaving behind nights of terror and fear I rise’, is not 
linked to the point being made, ‘that means she has always wanted to do 
something but has never been able to do it…’. The candidate knows that ‘People 
used to look down at her’ and makes a comment about how she has been positive 
and has self-belief. There is a lack of focus on the question and linking of 
understanding to the question. 
 
Very general assumptions are made about the poem, for example ‘always knew 
that she is the best’, ‘In the end she was at the top and everyone was amazed by 
what hard work she did’, but these are not clearly linked to the question or the 
evidence offered.  
 
There is basic understanding of the text in terms of broad ideas. There is also 
some, basic, selection of ideas. There is no identification of language and 
structure. There are references used, but these are limited in use as they do not 
link to the points being made. The response meets the first, second and fourth 
bullet points in Level 1, achieving a mark of 3. 
 
Example 2 
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Examiner Comments: 
 
This answer opens with some comment on how the narrator/writer feels hope that 
she will ‘rise again’ and there is attempt at comment on the question ‘did you 
want to see me broken?’, ‘That feeling of someone seeing her falling down was 
what made her thought of rising again’. There is no real clear link between this 
point and the evidence. The points made about how she felt pride in herself 
because of her ‘sexiness’ and how ‘bright her life can be’ show some 
understanding of the text. The comment on the use of ‘like dust’ shows some 
understanding of the use of language (although this is not developed). The focus on 
structure then becomes more descriptive, and lacks evidence to support the points 
about ‘painful background’, ‘she was angry’, and how she ‘knew she was going to 
rise again’.  
 
There is ‘some understanding of the text’ here, Level 2. The selection and 
interpretation of information is valid, but there is very little focus on the directed 
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question. It is always stressed in the Examiner’s Report that candidates should 
answer the question set, not tell us everything they have been taught about a text.  
 
There is some very brief comment on language and this shows a ‘light touch’ 
understanding. There is some implied understanding in the comment on structure, 
but there is work to be done by us to see that. The use of references is valid at the 
start and then limited.  
 
The candidate meets the first bullet point in Level 2 (just more than basic, 
however). The second bullet is met in Level 1, but not quite as securely into Level 
2. The third bullet, AO2, is met in Level 1 with a touch of Level 2 at the start. The 
final bullet point is only just met in Level 2 – references are valid, but not 
developed or linked to the points/question. A mark around the lower end of Level 
2 is appropriate here. 
 
Example 3 
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Examiner Comments: 
 
This is a response that shows generally sound understanding of the poem and an 
implicit link to the question. The response shows an awareness of the narrator and 
her oppressor, the confidence and lack of fear (which is, in parts, linked to pride), 
the expectations the oppressor has and how the narrator tries to ‘offend and 
provoke’. Some ideas are not secure in their link to the question or the evidence 
offered, and there is some confusion in understanding, for example confidence 
coming from ‘wealth’ and ‘possession’. The idea of femininity needs to be 
developed and linked to the sense of pride more clearly, as does the sense of 
suffering in the past and how she is ‘proud of her colour’. Selection and 
interpretation of information and ideas is valid, but lacks development (Level 2), 
particularly in relation to the question.  
 
For AO2 there is some clear understanding and explanation of language and 
structure techniques (the similes, the use of direct questions, rhetorical question, 
repetition and second person), but also some feature-spotting (use of the pronoun 
‘I’, comparisons to nature, alliteration, anaphora, present continuous tense). 
While there is some attempt to explain some language and structure features, 
some are not fully understood (the symbols of wealth, for example), and some are 
noted but not explained or understood fully. AO2 is Level 2/3.  
 
Overall there is some sound understanding of the text (Level 2/3), appropriate and 
relevant selection (Level 3), some clear understanding and explanation of language 
and structure (some comment which is more Level 2) and appropriate references 
(although these are not always fully clear and it is not always evident that they 
apply to the points being made). The response meets all of Level 2, and the clear 
and sound touches do move it securely into Level 3 with 15.  
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Example 4 
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Examiner Comments: 
 
This response meets all of Level 3. The focus on the question is clear from the 
outset, for example the point made about how she walks is clearly made. The 
point about happiness shows clear selection and is appropriate to the point being 
made (it also shows a clear thought process). The paragraph on background could 
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be more ‘rooted’ in the text, but there is some explanation by the time we get to 
being ‘free from suffering’ (and there is clear focus on the question). The end of 
that paragraph is explaining, although the idea of bringing about change could be 
more securely evidenced/explained.  
 
For AO2 the candidate references the use of questions, for example ‘She goes 
ahead to ask’ and ‘She asks further’. The explanation of the effects of these is 
clear. The repetition of ‘I rise’ is explained, as is symbolism and use of similes. 
The explanation of foreshadowing is not as clear, although there is implied 
understanding. The language and structure points are clear, but not always 
explained in terms of connection to the directed question. AO2 is met at the lower 
end of Level 3.  
 
There is sound understanding of the text (Level 3). This was quite sustained, but, 
given that there was not enough security in some of the points in terms of link to 
the evidence, it does not move into Level 4. There is appropriate and relevant 
selection (Level 3), mostly clear understanding and explanation of language and 
structure and appropriate references (although these are not always relevant to 
the question, so not moving into Level 4). On balance, Level 3 is fully met.  
 
Example 5 
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Examiner Comments: 
 
This response opens with some bold statements about confidence, lack of fear, 
arrogance, empowerment of women, power and resilience. This is a confident 
opening, although initially we are left wondering ‘how?’ in some places in that first 
section, and hoping this will become clearer, especially with more explicit 
connection to pride, the focus of the question. Rhetorical questions and repetition 
are understood and explained clearly on the first page. 
 
The first section on the second page starts with pride coming from the narrator’s 
background, and this section, while not the most clearly expressed, does have 
some detail and thought in how the metaphor is used and how the references 
identified are used to show passion, hope and confidence. In the next paragraph 
the reference to anaphora is not completely convincing in its explanation (‘‘You 
may’ presents the cold-blooded of the authority’), but the use of violent verbs is 
clearly explained, if not connected to the question. The candidate then moves 
back to some rhetorical questions and repetition and there is, again, some 
thoughtful explanation here, perhaps some ‘light touch’ exploration. The final 
language point about rhyme is interesting, although again not fully within the 
context of the question.  
 
This is a mixed response: there is definitely sound understanding (Level 3), and it 
is quite sustained (Level 4) – in some places it could just be more connected to the 
question. The selection and interpretation of information and ideas is appropriate 
and quite detailed (if not always clearly expressed). It supports the points being 
made (sometimes more is made of the link to the points than is obvious).  
 
For AO2 there is definite clear understanding and explanation of language and 
structure and how these are used by writers to achieve effects. In a couple of 
cases there is a feeling that there are some touches of quite thorough 
understanding, but this is not explored enough. The selection of references is 
appropriate and is relevant to the points being made. Bullet point 1 of the mark 
scheme is met in Level 3/4: there is definitely sound and some sense of sustained 
understanding of the poem. Bullet point 2 is also met in Level 3, and there are 
occasional touches of detail (Level 4), although not fully evident or clear in places. 
AO2 is met in Level 3, and there is potential for exploration (it felt like the final 
point showed the candidate becoming more confident in detail). The references 
are quite detailed, but not always supportive of the points being made, so a 
mixture of Level 3 and 4 here. On balance, and using the ‘best-fit’ principle, a 
mark of 20 just into Level 4 reflects the touches of Level 4 evident here. 
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Example 6 
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Examiner Comments: 
 
This response opens with a general introduction which is clearly referencing the 
question. Pride is connected with confidence on the first page, and the 
explanation is evident, with a feeling that the candidate is striving to explore. 
There is lack of connection to the text until the rhetorical questions and pronoun 
use are mentioned, and the comment on ‘criticising her appearance as a plus-size 
African-American’ is not clearly ‘rooted’ in the poem. However, the further 
exploration on the second page and the detail about the writer’s intentions is more 
connected to the text, and the body positivity is an interesting interpretation that 
serves to persuade us more of the point. The connection to pride is highlighted, 
linking back to the question. 
 
The second half of the second page has evidence of thorough exploration and some 
touches of quite perceptive ideas, illustrated with reference to quotations showing 
suffering, violent verbs and some specific word-level analysis. While this is not 
quite secure in places, there is a definite sense of an attempt to persuade the 
reader of their understanding. It is important to note that the mark scheme asks 
for ‘references’, not specifically ‘quotations’, and there is definite reference to 
the text throughout. Anaphora is explored, and the candidate does attempt to 
offer perceptive points which are demonstrating a personal response to context 
but are also still linked to the question. This is also seen in the exploration of the 
use of ‘dust’, which is thoughtful and quite perceptive. By this point we are 
convinced as a reader that there is sustained understanding of the text. Repetition 
to create a feeling of unity is interesting, and the candidate really tries to 
persuade us of their point. 
 
This response meets the first bullet point in Level 4/5. The candidate definitely 
shows sustained understanding of the poem and it is perceptive in parts. The 
selection and interpretation of ideas and information is appropriate, detailed and 
fully supports the points being made (Level 4). There are also elements of 
persuasive, apt selection (Level 5). For AO2 there is a mixture of a few parts of 
thorough exploration but there is also some perceptive analysis of language and 
structure (Level 4/5). The selection of references is detailed, appropriate and 
supports (mostly fully) the points being made (Level 4). They do attempt to clarify 
the points being made (Level 5). Level 4 is met, and there is enough evidence of 
Level 5 achievement to move this to the lower end of Level 5 with 27. 
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Writing 
 
Examiners felt that ‘All questions were tackled enthusiastically by candidates. The 
titles were easily accessible to all yet gave scope for the better candidates to fly.’ 
 
At the lowest grade boundary candidates tended to offer a basic response. They 
always had straightforward use of tone, style and register, with audience and 
purpose not always clear. At this level candidates tended to express but not always 
connect ideas and information, with limited use of structural and grammatical 
features and paragraphing. Pleasingly, there were few responses that only 
achieved Level 1 and where they did this was mostly because these candidates 
hardly wrote anything, offering a basic response, or the sentences did not make 
sense at all. 
 
At the Grade 4 borderline candidates tended to at least have straightforward and 
at best appropriate use of tone, style and register, selecting material and stylistic 
or rhetorical devices to suit audience and purpose. At this borderline level 
candidates tended to connect, but not always develop, ideas and information, with 
some structural and grammatical features and paragraphing. There was a tendency 
in the majority of responses marked at this borderline grade to set out a stronger 
description in the start and then focus more on plot towards the end where 
planning had let the candidates down. In some cases, the writing lacked 
development to move higher into the mark scheme for AO4. At this borderline 
grade the use of vocabulary and syntax tended to be appropriate but repetitive 
and at times limited to vague simile/metaphor, use of short sentences, questions 
and exclamations for effect. The level of AO6 at this borderline was appropriate 
but overall formulaic, where it appeared that candidates had been advised to 
include plenty of adjectives or similes in their writing and felt the need to include 
them at all times.  
 
In the best responses, candidates tended to have subtle use of tone, style and 
register, managing ideas and stylistic or rhetorical devices to suit audience and 
purpose. At this borderline level candidates tended to manage, but not always 
manipulate, ideas and information, with a range of structural and grammatical 
features and paragraphing. Responses at this level had some creative ideas and 
conscious, successful crafting. The Grade 7 boundary tended to have some 
selective vocabulary used for specific effect rather than just to demonstrate 
knowledge of particular multi-syllabic words. 
 
The assessment objectives for these tasks effectively discriminated the quality of 
responses. Advice to centres would be to encourage candidates to avoid thinking 
they need to write a whole novel or even short extract in the time available – they 
need to have a clear organisation and direction in mind, and to perhaps not ‘over-
season’ the pieces with vocabulary and syntax.  
 
The main areas that discriminated these responses were: 
 

• whether candidates could meet both parts of the first part of bullet one in 
the mark scheme for AO5 – for example they often expressed ideas to 
achieve in Level 2, but these ideas lacked the order for the second part of 
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that bullet. In Level 3, they may have connected ideas but not developed 
them. 

• the success of tone, style and register in AO4. 
• the spelling of basic vocabulary in AO5. 
• the accuracy of punctuation and use of varied punctuation in AO5. 
• the use of a range of sentence structures for AO5. 

 
Varying sentence structure and punctuation were areas centres had focussed on: 
varying the way sentences begin; more use of subordinate clauses to begin 
complex sentences; effective use of one-word sentences and one-sentence 
paragraphs to demonstrate conscious crafting. Some candidates attempted to use 
ambitious vocabulary while some seemed to steer away from ambitious vocabulary 
in order to maintain accuracy. A key message to centres is to focus on crafting and 
organisation whatever the nature of the task. This was a common weakness 
running through all but the very best answers. The more ‘pedestrian’ answers were 
formulaic, showing a lack of organisation and often demonstrated a lack of 
planning and direction. Be ambitious in the structure, vocabulary and range of 
ideas and try to be creative and original. There was some excellent description and 
evidence of crafting at all levels.  
 
In terms of register it was clear that the majority of the candidates knew how to 
write an imaginative piece, however there were a few that produced responses 
more like an essay. Examiners noted that lack of control could let candidates down 
and that control of language was also a problem at times. 
 
 
Some comments from examiners include: 
 

• ‘Similes were as popular as ever: some were quite original and imaginative; 

others a little cliched or heavy-handed’ 

• ‘Noticed a lot of “gonna” creeping in and a less formal tone.’ 
• ‘Punctuation of dialogue is not secure even in better resposnes.’ 
• ‘Most had a beginning, middle and end.’ 
•  ‘Few responses were unfinished.’ 

 
Question 2: Write about a time when you, or someone you know, felt proud. 
 
Examiners noted a wide range of responses being offered which allowed the full 
range of marks to be applied, since all candidates were able to offer ideas about a 
time that they or someone else felt proud. 
 
A range of reasons for feeling pride was offered, for example examination or other 
academic success, sporting successes, pride in family. Most responses tried to hook 
the reader but at the lower end of the mark scheme responses were a little 
formulaic, especially the sporting ones – for example too much time spent setting 
the scene, having breakfast, getting to the ground and then the proud moment was 
‘tacked on’ at the end. Most did try and build up the narrative. Some had touches 
of description, while others introduced a bit of tension (for example where the 
proud moment was overcoming another team/competitor). There was some pride 
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in speaking to someone the narrator was romantically interested in, building up to 
speaking to the person. Some were positive about themselves by standing up to 
bullies, overcoming a fear and many wanted to make their parents proud. 
 
Example 1 
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Examiner Comments: 
 
This response achieves marks of 8+5 (13 in total). In this response there is evidence 
of full Level 2 achievement in AO4, and the candidate just moves into Level 3. The 
response communicates in a broadly appropriate way, with some appropriate ideas 
(Level 3). There is some grasp of the purpose and the intended reader, and the use 
of form, tone and register is a mixture of straightforward and appropriate (not 
always securely ‘appropriate’). 
 
In AO5 the candidate just moves into Level 3 using the ‘best-fit’ principle. They 
offer some varied vocabulary spelt with accuracy, for example adhered (this could 
be considered to be quite ‘extensive’, but it is important to remember that credit 
is for extensive vocabulary used strategically, rather than used to demonstrate 
knowledge of different words), completely, overthinking, destination, 
sophisticated, announcement (although this is not spelt accurately throughout). 
There are, however, errors in some other spellings, and the grasp of verb tenses 
and use of articles is not secure enough to demonstrate control. There is an 
attempt to adapt sentence structures, for example short sentences and speech, 
but the style can be quite repetitive. 
 
Example 2 
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Examiner Comments: 
 
This is a secure example of Level 3 achievement. The response communicates 
clearly the idea of the competition and the different elements of it, and their 
feelings on the night. The preparation for the competition is quite simply 
organised and quite straightforward in tone, but the stages are clear: the need to 
use recycled materials, the theme the team chooses, the materials they use, the 
finishing touches of music and dance. The build-up of tension is clear, but there is 
not enough detail to make it effective. For AO4 the response meets Level 3 
securely. It communicates clearly, with a clear sense of purpose and understanding 
of the expectations/requirements of the intended reader. There is appropriate use 
of form, tone and register. It is secure enough to sit on the border with 11, but not 
successful enough to move into Level 4.  
 
For AO5 the candidate connects appropriate information and ideas and there is 
development in the narrator’s feelings about the events. Structural and 
grammatical features and paragraphing make the meaning clear. There is use of 
varied and quite wide vocabulary, for example completely, recycled, creativity, 
accessories, choreographed, frustration, understatement with accurate spelling. 
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The candidate uses accurate and some varied punctuation (speech marks), 
adapting sentence structures as appropriate. For AO5 the candidate meets Level 3 
fully and borders Level 4 with some quite wide, selective vocabulary and some 
attempt to use sentence structure for effect. While there are parts that are 
presented in quite a straightforward way, this is a secure piece of writing. A mark 
of 8 is awarded for AO5. 
 
Example 3  
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Examiner Comments: 
 
This response has a very descriptive and engaging opening. The candidate is really 
striving for effect and to create a sense of tension. Suspense is effectively built 
through the title of piece, ‘The Awaken Death’, and the feelings of nervousness 
going towards the stage. The feelings of searching for their mother while 
performing is effectively presented, although the expression impacts on the 
effectiveness in places. Some of the descriptions lack subtlety and tend toward 
cliché, but this does not prevent them from attempting to be effective. 
 
There is a secure realisation of purpose and the expectations and requirements of 
the intended reader. While sometimes ‘heavy-handed’ in description, there is 
effective use of form, tone and register. There is successful communication of a 
proud moment, and all of Level 4 is met for AO4, a mark of 15. 
 
For AO5 information and ideas are managed, and deliberate effects are created 
with the use of short sentences, for example. Vocabulary is wide and selective, for 
example immense, choreography, dilate, concentration, adrenalin, arabesque. 
There are occasional spelling errors. The candidate uses a range of punctuation for 
clarity and does manage sentence structures for deliberate effect. There are some 
lapses in control of syntax and grammar which prevent a higher mark. A mark of 9 
credits the ambition here and the quality of the language used, but also reflects 
that there are some lapses in accuracy.  
 
Example 3 
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Examiner Comments: 
 
Interestingly, another proud moment connected to dance. This one takes the 
perspective of the mother of a child who is performing. There is a feeling of 
suspense built up during the wait to get a good seat and the excitement of loud 
music and clapping. The feelings of a proud mother are definitely managed, and 
there is some evidence of complexity in the insecurity felt about the quality of 
school, the lack of care for the other acts, the sense of mother’s pride being 
unconditional and the feelings of economic insecurity. These are not as cohesive 
and managed with the subtlety that they could be for the top marks in Level 5.  
For AO4, a mark of 17 reflects the successful and also perceptive communication. 
The task shows a secure sense of audience and purpose, and it is sharply focused 
on pride. The form, tone and register are effective (Level 4 here). For AO5, there 
is evidence of complex ideas, but they could be manipulated more for cohesion 
overall. The vocabulary is wide and selective, for example shenanigans, lurched, 
tsunami, although there are spelling errors in some words with double consonants 
and in more ambitious words such as reminisced. There is a range of punctuation: 
exclamation marks, speech marks, question marks and parenthesis. It could be 
argued some are over-used. Sentence structures are managed for deliberate 
effect. A mark of 11 is appropriate for AO5. 
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Question 3: Write a story with the title ‘The Hidden Book’. 
 
This question was completed by fewer candidates than Question 2. Many of these 
answers followed the pattern of going in a haunted house, finding a hidden book, 
something negative happening. Responses to this question could tend to be very 
lengthy, and this occasionally meant that the answers were often very heavy on 
storytelling but very little crafting. The most successful responses tended to make 
the hidden book more obscure and were often heavily crafted, showing a wide 
range of literary devices.   
 
Example 1 
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Examiner Comments: 
 
This is a competent, high-quality and compelling response which instantly makes 
the reader want to find out what happens next.  The opening is effective, and the 
whole piece is perceptive and subtle. The task is sharply focused on purpose and 
the expectations of the intended reader. There is sophisticated use of form, tone 
and register, with subtle humour and the very well-managed grappling with 
conscience and sense of morality. The twist at the end of the story is effective and 
unpredictable. There is full achievement of Level 5, and possibly beyond. 
 
For AO5 the candidate manipulates complex ideas, utilising a range of structural 
and grammatical features to support coherence and cohesion. An extensive 
vocabulary is used strategically here, and rare spelling errors do not detract from 
overall meaning. A range of techniques are employed with subtlety and 
sophistication, for example dialogue, single line paragraph for effect, sentence 
starters, and pathetic fallacy. Punctuation is accurate and well-controlled to aid 
emphasis and precision, and a range of sentence structures is used accurately and 
selectively to achieve particular effects. AO5 does not have to be perfect to 
achieve the top mark of Level 5. 
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Question 4: Look at the images provided. Write a story that begins ‘It was like a 
dream’. 
 
This question, as with Question 3, was attempted by fewer candidates than 
Question 1. Examiners felt that the images provided proved thought-provoking for 
candidates and were used creatively. One examiner noted that ‘This was also the 
question where the most varied responses came: everything from kidnapping to 
vampires.’  A whole range of dreams or dream-like experiences was discussed, and 
one examiner felt that ‘compared to question 2 and 3, I would say this was the 
question completed the best - this felt like the question that candidates had 
thought about the most before writing and because of that they tended to be more 
crafted.’  
 
Example 1 
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Examiner Comments: 
 
The story crafted here feels almost like a prepared story which has the 
introductory line ‘tagged on’. There does need to be a sense of sharp focus on the 
task to achieve Level 5, and we are not convinced that this shows a sense of 
something being like a dream. There is an engaging opening that draws the reader 
in, although some issues with expression impact on the effectiveness. The sense of 
someone feeling nervous and trapped is effectively crafted, and although it may be 
clear to the reader who the woman is that Ian is talking to, it does craft the 
feeling that he, at the time, has no idea. For AO4 almost all of Level 4 is met with 
a mark of 14, but the lack of security in the purpose prevents it moving higher.  
 
In AO5 the candidate just moves into Level 4. All of Level 3 is met, and there is 
some wide and selective vocabulary used, even with some spelling errors, for 
example organisation, entrapping, contemplating, duplicated, receptionist, 
slouched, dishearteningly. They are really trying to manage ideas and the meaning 
is clear. The candidate uses accurate and varied punctuation (question marks, 
speech marks), and they attempt to adapt sentence structures as appropriate. The 
effectiveness is sometimes impacted upon by lapses in control. A mark of 8 is 
achieved for AO5. 
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Summary  
 
Based on their performance on the paper, candidates are offered the following 
advice: 
 

• Ensure you have studied the poetry and prose texts in the Anthology fully 
and use the examination time to remind yourself of the text, not re-read it.   

• Read the question carefully and make sure you are answering this question, 
not telling the examiner what you know about the text you have studied. 
The selection needs to be relevant to the question you are being asked, in 
this case the idea of pride. 

• For AO2 (language and structure), make sure you are offering ideas about 
how language and structure are used. Many of you were able to give 
examples, but sometimes you did not offer points about how the examples 
were used.  

• For AO2 try to cover points on both language and structure, commenting on 
the different techniques that have been used by the writer and how they 
link to the overall topic of the question, in this case the idea of pride. 

• When you are writing, always think about your reader, what information and 
ideas you want to develop and how you want the reader to react at 
different parts of your writing; then choose the best words, phrases or 
techniques available to you to achieve those effects.  

• Think carefully about how you will begin to write so that it is engaging for 
your reader from the very start. 

• As you begin to write, know where you will end. This will help you to write 
in a manner that is cohesive and coherent for your reader. 

• Take care throughout with accuracy: spelling, punctuation and grammar  
• In writing, focus on crafting and organisation whatever the nature of the 

task. 
• Be ambitious in your structure, vocabulary and range of ideas and try to be 

creative and original. We are often incredibly impressed with your creativity 
and ability to write in such an imaginative way in the time given. 
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